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NOTE TAKING TEMPLATE: APRIL 1 WEBINAR
WHAT? SO WHAT? NOW WHAT? 

Directions: During the webinar, note key takeaways from each section (what), implications for 
school leaders (so what), and key actionables you might take as a result of the discussion (now 
what). Also determine if there are questions you would like to put in the chat for discussion during 
the webinar. 
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Literacy
Leaders

The School Leaders’ Role in 
Effective Reading Instruction

W hen it comes to literacy instruction that fosters students’ word recognition
and language comprehension skills, the need for strong organizational and 

instructional school leaders is greater than ever. Research shows that principals 
and other school leaders are integral to improving student achievement and 
retaining quality teachers. Effective school leaders use a continuous improve-
ment process to evaluate, build, implement, and sustain evidence-based literacy 
practices.
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1. Standards, Priorities, and Goals
This element is grounded in the essential
components of reading and anchored
in evidence based-practices and
instructional intervention at every level.
Successful implementation ensures all
reading instructors have a shared vision
for high-quality reading instruction.

2. Administration, Organization,
and Communication
This element emphasizes strong instruc-
tional leadership, maintaining a focus on
high-quality instruction and allocation of
resources to support reading. Successful
implementation improves communication
regarding reading programs and prac-
tices.

3. Instruction and Intervention
This element includes programs, prac-
tices, interventions, and materials that
have documented efficacy and are evi-
dence-based. Successful implementation
results in increased use of evidence-based
literacy practices and interventions to
support learners at all levels of instruc-
tion.

Lead for Literacy Center’s 5 Framework Elements
Effective literacy leaders make reading a schoolwide priority and focus on 
continuous improvement and support, as well as high-quality reading instruction. 
They guide teams in purposeful data use and use job-embedded learning formats 
to ensure their professional development is effective and relevant. 
The Lead for Literacy (L4L) Framework consists of five critical elements that, when 
implemented well, establish a strong foundation for a multitiered system of 
support in reading.

2 naesp.org

4. Assessments
This element provides reliable and valid
information so that data informs instruc-
tion in a meaningful manner. Successful
implementation promotes efficient
schoolwide assessment practices and
effective data analysis.

5. Professional Development and
Job-Embedded Collaborative
Learning
This element requires available and con-
tinuous professional learning support to
develop and maintain educator expertise
in instructional reading practices. Success-
ful implementation leads to purposeful
selection, design, and application of
professional development.

https://www.boisestate.edu/education-reset/
https://leadforliteracy.org/framework/administration-organization-and-communication
https://leadforliteracy.org/framework/instruction-and-intervention
https://leadforliteracy.org/framework/assessments
https://leadforliteracy.org/framework/professional-development-and-job-embedded-collaborative-learning


1 How can we capitalize on elements of the L4L Framework we implement well in our 
school? 

2 What elements could be more strongly implemented?

3 How do we meet the literacy instruction and intervention needs of our students in a
remote learning environment?
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Reflection Questions



Word Recognition and 
Reading Comprehension
Collecting implementation data informs a 
school leader about the nature of reading 
instruction and the degree to which evidence-
based practices and interventions shown 
to support students’ word recognition 
and language comprehension skills are 
implemented within and across grades. 
For a student to successfully read a passage 
and understand what they are reading, they 
must master both word recognition and 
language comprehension:

• Word Recognition: Phonological aware-
ness, decoding, phonics, alphabetics, and
other skills that allow readers to recognize
and map sounds of letters to words for
effective and efficient word recognition.

• Language Comprehension: Skills
that allow a reader to use language to
understand what they are reading such
as oral language proficiency, background
knowledge, vocabulary, and understand-
ing grammar and discourse structures.

If readers struggle in one area, reading com-
prehension might be impeded. Word recog-
nition skills can be improved when a teacher 
uses explicit and systematic instruction to 
teach complex skills that focus on decoding 
across all levels of instruction.
Other practices such as peer-to-peer learning 
opportunities, visual and verbal supports 
(such as sentence frames, paragraph frames, 
and graphic organizers), and learning and 
reinforcement opportunities targeting infer-
ential and narrative language, vocabulary, and 
academic language structures will promote 
and strengthen language comprehension skills 
in elementary school children.

Reflection Questions

1 Is our school’s reading instruction 
anchored in high-quality evidence-

based practices and interventions that 
enhance students’ word recognition and 
language comprehension skills?  

2 Does our school consistently and
accurately use data and data-based 

decision-making processes to inform 
reading instruction and ensure that it is 
evidence-based?

3 Are we collecting data that inform the
type of reading instruction taking place 

within and across grades? 
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Learning Walk-Throughs
Reading walk-throughs are usually not intend-
ed to be evaluative in nature. However, school 
leaders can use walk-throughs to formatively 
observe reading instruction. These data help 
school teams set schoolwide reading priorities 
and provide professional development that 
addresses the needs of school staff.
The following are a few resources to help 
support leaders in observing reading instruc-
tion for evidence-based instructional practices 
that enhance children’s word recognition and 
language comprehension skills:

• Meadows Center for Preventing
Educational Risk (MCPER)
Walk-Through Tools
MCPER houses a variety of walk-through
tools on explicit and systematic
instruction, instructional grouping,
scaffolded practice, and differentiated
instruction.

• Regional Educational Laboratory
Southwest (REL Southwest) Literacy
Walk-Through Tool
REL Southwest developed the School
Leader’s Literacy Walk-Through tool
to assist school leaders in observing
evidence-based practices during literacy
instruction. This guide includes a pre–
walk-through meeting guide, observation
tool, and post–walk-through meeting
tools.

• RESET Rubrics
These reading rubrics are based on
evidence-based practices for students
with disabilities for components import-
ant for word recognition and language
comprehension skill development, such
as decoding and vocabulary.

Reflection Questions

1 Is our school using a systematic process 
for identifying students who might be 

at risk for poor reading outcomes? Do these 
students struggle with word recognition, 
language comprehension, or both skills?

2 How is student reading progress
measured to ensure there is an accurate 

picture of student reading performance?

5  naesp.org Copyright National Association of Elementary School Principals. All rights reserved.

About the Lead for Literacy Center
The Lead for Literacy Center is a partnership among literacy experts, education leaders, university 
researchers, and technical assistance providers, focused on improving school leaders’ access to and 
implementation of evidence-based literacy practices in elementary schools nationwide. The Lead for 
Literacy (L4L) Framework assists school, district, and state leaders in navigating the process of evaluating, 
building, implementing, and sustaining schoolwide use of evidence-based literacy practices for educating 
students with, or at risk for, literacy-related disabilities. To learn more about the L4L Framework and its 
five elements, visit leadforliteracy.org/framework.

https://www.meadowscenter.org/library/resource/instructional-walkthrough-tools
https://ies.ed.gov/ncee/edlabs/regions/southeast/inc/docs/School_Leaders_Literacy_Walkthrough_Kindergarten_First_Second_and_Third_Grades.pdf
https://www.boisestate.edu/education-reset/
http://leadforliteracy.org/framework
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 Data-Informed Reading Instruction within Tiered 
Instructional Frameworks 

 

        
            
        

 
                    

 

 Using Student Achievement Data to Support Instructional 
Decision Making 

 

 
          Twitter.com/leadforliteracy          

 Assisting Students Struggling with Reading: Response to 
Intervention (RTI) & Multi-Tier Intervention 

       
            
         
     

         

  

Lead for Literacy Center 
Practice Guides for Literacy Leaders 

The What Works Clearinghouse practice guides provide succinct recommendations that 
address challenges educators encounter in their classrooms and schools, as well as 
ancillary resources like process videos and webinars. These practice guides are based 
on reviews of research, the experiences of practitioners, and the expert opinions of a 
panel of nationally recognized experts. 

K-3rd Grade Reading
Foundational Skills to Support Reading for Understanding 

Teach students academic language skills. 
Develop awareness of the segments of sounds in speech. 
Teach students to decode words, analyze word parts, and write and recognize words. 
Ensure that each student reads connected text every day. 

Improving Reading Comprehension 
Teach students how to read using comprehension strategies. 
Teach students to identify and use the text's organizational structure to comprehend content. 
Guide students through discussion on the meaning of the text. 
Select texts purposefully to support comprehension. 
Establishing an engaging context in which to teach reading comprehension. 

Elementary Writing 
Teaching Elementary School Students to Be Effective Writers 

Provide daily time for students to write.       
Teach  students  to  use  the  writing  process  for  a  variety  of  purposes. 
Teach students to become fluent with handwriting, spelling, sentence construction, 
typing,  and  word  processing. 

          

Create  an  engaged  community  of  writers.  

The research reported here is funded by an award to the Lead for Literacy Center from the U.S. Department of Education, Office of Special Education  
Programs (OSEP), Award #: H326L180002. The opinions expressed are those of the authors and do not represent views of OSEP or the U.S. Department  
of Education. 

https://leadforliteracy.org Twitter.com/leadforliteracy Facebook.com/leadforliteracy 

Lead for Literacy Center 
Practice Guides for Literacy Leaders 

Make data part of instructional improvement. 
Teach students to examine their own data and set learning goals. 
Establish a clear vision for schoolwide data use. 
Provide supports that foster a data-driven culture. 
Develop and maintain a districtwide data system. 

Screen all students for potential reading problems. 
Provide time for differentiated reading instruction. 
Provide intensive, systematic instruction on up to 3 foundational reading skills. 
Monitor the progress of tier 2 students at least 1x a month. 
Provide intensive instruction on a daily basis. 

Considerations for English Learners 
Teaching Academic Content and Literacy to English Learners 

Teach a set of academic vocabulary words intensively. 
Integrate oral and written English language instruction into content-area teaching. 
Provide regular opportunities to develop written language skills. 
Provide small-group instructional intervention to struggling students. 

Effective Literacy and English Language Instruction 
Screen for reading problems and monitor progress.
Provide intensive small-group reading interventions. 
Provide extensive and varied vocabulary instruction. 
Develop academic English. 
Schedule regular peer-assisted learning opportunities. 

The research reported here is funded by an award to the Lead for Literacy Center from the U.S. Department of Education, Office of Special Education  
Programs (OSEP), Award #: H326L180002. The opinions expressed are those of the authors and do not represent views of OSEP or the U.S. Department  
of Education. 

https://leadforliteracy.org  Facebook.com/leadforliteracy 

https://ies.ed.gov/ncee/wwc/PracticeGuide/12
https://ies.ed.gov/ncee/wwc/PracticeGuide/21
https://ies.ed.gov/ncee/wwc/PracticeGuide/3
https://ies.ed.gov/ncee/wwc/PracticeGuide/14
https://ies.ed.gov/ncee/wwc/PracticeGuide/17
https://ies.ed.gov/ncee/wwc/practiceguide/19
https://ies.ed.gov/ncee/wwc/PracticeGuide/6
https://Facebook.com/leadforliteracy
https://Twitter.com/leadforliteracy
https://leadforliteracy.org
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 Evaluate current 
interventions 

 

 

 Taxonomy 
Dimensions 

 

 

When do I use the Taxonomy of
Intervention Intensity?

The seven dimensions of the Taxonomy of Intervention Intensity  
can help educators make informed, systematic decisions in the  
context of the data-based individualization (DBI) process. DBI is  
a research-based process for individualizing and intensifying  
interventions through the systematic use of assessment data,  
validated interventions, and research-based adaptation  
strategies. The Taxonomy can help educators:   

DBI Process 

Already have an intervention? Use the  
dimensions of the Taxonomy to evaluate  
its strengths and limitations for your  
target population. 

1. Strength

2. Dosage

3. Alignment

4. Attention to Transfer

5. Comprehensiveness

6. Behavioral or

Academic Support

7. Individualization

Intensify the intervention 

Select a new intervention 

Looking for a new intervention? Rating  
the dimensions of potential  
interventions can help educators  
compare their strengths and  
limitations to support selection. 

Even the best intervention is not  
effective for every student. Need to  
intensify your intervention? The  
dimensions of the Taxonomy in  
combination with student data and  
teacher expertise can help guide the  
adaptations or intensification of the  
intervention over time. 

Interested in learning more about what NCII has to offer? Connect with us! 
Visit www.intensiveintervention.org to learn more 

Contact us at NCII@air.org 

Connect with us at @TheNCII 

mailto:NCII@air.org
https://intensiveintervention.org/
https://twitter.com/thencii?lang=en


 
 

 

 

 

 

 

 

 
 

 

 
 

What is the Taxonomy of
Intervention Intensity?

The Taxonomy of Intervention Intensity* was developed based on existing research to support  
educators in evaluating and building intervention intensity and considering the integrated  
academic and behavioral supports needed by many students with intensive needs. It includes  
seven dimensions that help you to answer the following questions:  

Does evidence suggest the intervention is expected to lead to improved outcomes  
(strength)? 

Will the group size, duration, structure, and frequency provide sufficient opportunities  
to respond (dosage)? 

Does the intervention match the student’s identified needs (alignment)? 

Does it assist the student in generalizing the learned skills to general education or  
other tasks (attention to transfer)? 

Does the intervention include elements of explicit instruction (comprehensiveness)? 

Does the student have opportunities to develop the behavior skills necessary to be  
successful (behavioral support)?  
Can the intervention be easily integrated into academic instruction (academic  
support)? 

Can the intervention be individualized with a data-based process to meet student  
needs (individualization)?  

Learn more about the Taxonomy of Intervention Intensity and find resources to support implementation 
https://intensiveintervention.org/taxonomy-intervention-intensity 

The Taxonomy of Intervention Intensity* was adapted from Fuchs, L. S., Fuchs, D., & Malone, A. S. (2017). The Taxonomy of Intervention  
Intensity. TEACHING Exceptional Children, 50(1), 35-43. The National Center on Intensive Intervention in coordination with a technical  
working group of experts has refined and expanded the Taxonomy to incorporate considerations for both academics and behavior and  
lessons learned from implementation in the field.  

https://intensiveintervention.org/taxonomy-intervention-intensity


Taxonomy of Intervention 
Intensity: Academics

WANT TO LEARN MORE?

*Fuchs, L.S, Fuchs, D. & Malone, A.S. (2017). The Taxonomy of Intervention Intensity. TEACHING Exceptional Children, 50(1), 35–43.

WANT TO LEARN MORE? Visit us at www.intensiveintervention.org. 

The Taxonomy of Intervention Intensity* was developed based on existing research to support educators in 
evaluating and building intervention intensity. 

Dimensions* Description 

Strength How well the program works for students with intensive intervention needs, expressed in terms of effect sizes. Effect sizes 

of above .25 indicate an intervention has value in improving outcomes. Effect sizes of 0.35 to 0.40 are moderate; effect 

sizes of 0.50 or larger are strong (preferred).

Dosage The number of opportunities a student has to respond and receive corrective feedback. It refers to the size of the 

instructional group, the number of minutes each session lasts, and the number of sessions provided per week.

Alignment How well the program (a) addresses the target student’s full set of academic skill deficits, (b) does not address skills the 

target student has already mastered (extraneous skills for that student), and (c) incorporates a meaningful focus on grade-

appropriate curricular standards.

Attention to transfer The extent to which an intervention is designed to help students (a) transfer the skills they learn to other formats and 

contexts and (b) realize connections between mastered and related skills. 

Comprehensiveness The number of explicit instruction principles the intervention incorporates (e.g., providing explanations in simple, direct 

language; modeling efficient solution strategies instead of expecting students to discover strategies on their own; providing

practice so students use the strategies to generate many correct responses; and incorporating systematic cumulative 

review). 

Behavioral support The extent to which the program incorporates (a) self-regulation and executive function components and (b) behavioral 

principles to minimize nonproductive behavior.

Individualization A validated, data-based process for individualizing intervention, in which the educator systematically adjusts the 

intervention over time, in response to ongoing progress monitoring data, to address the student’s complex learning needs.

This document was developed under U.S. Department of Education, Office of Special Education Programs (OSEP) Grant No. HH326Q160001. Celia Rosenquist is the 
OSEP project officer. The views expressed herein do not necessarily represent the positions or policies of the U.S. Department of Education. 

https://intensiveintervention.org/


National Center on Intensive Intervention  Intensification Strategy Checklist—1 
September 2019 

Intervention Intensification Strategy Checklist 
Use these ideas, as well as your own, to intensify interventions. For more information about intensifying 
interventions, check out our website, www.intensiveintervention.org. Before adapting or intensifying an 
intervention, always consider whether the current intervention program has been implemented with 
fidelity and for a sufficient amount of time.  

Strength: Teams can increase the strength of an intervention by focusing on strategies and attention given 
to other dimensions of the Taxonomy of Intervention Intensity.  

Dosage  
Increase opportunities for practice and corrective feedback. 

� Increase the length of intervention sessions. 
� Increase the number of intervention sessions per week. 
� Decrease the group size. 
� Increase the total number of sessions. 
� Decrease the heterogeneity of the groups (group students with similar performance levels). 
� Consider an intervention setting with fewer distractions. 
� Embed additional practice and feedback sessions throughout the day. 
� _____________________________________________________________________________ 

Alignment 
� Increase instructional time for the target skill.* 
� Supplement intervention with National Center on Intensive Intervention materials in reading, 

math, or behavior. 
� Focus on discrete skill instruction within the target skill. 
� _____________________________________________________________________________ 

Attention to Transfer 
� Align instructional routines and language with core instruction and the environment. 
� Preteach content. 
� Embed guided practice on target skills within core instruction and other environments. 
� Embed explicit opportunities in other settings to maintain skills acquired in the intervention. 
� Explicitly teach connections. 
� _____________________________________________________________________________ 

Comprehensiveness or Elements of Explicit Instruction 
� Use precise, simple language to teach key concepts or procedures. 
� When introducing a concept, provide worked examples and show the steps in writing. 
� Present a completed work example. Explain why a specific step is important and have the student 

complete that step and explain its significance. 

https://intensiveintervention.org/
https://intensiveintervention.org/taxonomy-intervention-intensity
https://intensiveintervention.org/intervention-resources/literacy-strategies
https://intensiveintervention.org/intervention-resources/mathematics-strategies-support-intensifying-interventions
https://intensiveintervention.org/intervention-resources/behavior-strategies-support-intensifying-interventions


National Center on Intensive Intervention Intensification Strategy Checklist —2 

� Model new concepts with examples and “think aloud” as you work through steps. 
� Use explicit instruction and modeling with repetition to teach a concept or demonstrate the steps 

in a process. 
� Fade steps from examples, so that students gradually assume responsibility for completing more 

and more steps. 
� Once students can complete entire examples and explain their work, incorporate fluency-building 

activities to develop automaticity of skills.* 
� Once students can fluently produce correct work, move to a new concept. Provide ongoing 

practice opportunities to facilitate skill maintenance.* 
� Increase opportunities for student response and practice through unison choral responding, peer 

activities, and opportunities for the student to perform with adult feedback.* 
� Break academic or behavior tasks into smaller chunks or steps. 
� Provide concrete learning opportunities (including role play and use of manipulatives). 
� Have students explain new concepts, in their own words, incorporating the important terms you 

have taught. 
� Provide sufficient opportunities for independent practice with feedback. 
� Provide immediate and explicit error correction when mistakes are made, and have the student 

repeat the correct response before moving on. Offer repeated opportunities to correctly practice 
the step.* 

� Increase the frequency of error correction and corrective feedback across learning environments.* 
� _____________________________________________________________________________ 

Behavior, Engagement, and Motivation Support 
� Use a timer for intermittent reinforcement of on-task, appropriate behavior. 
� Provide differential reinforcement or change the schedule of reinforcement. 
� Create a motivation plan based on what you know about the student that provides frequent 

behavior feedback. 
� Use a report card for home communication. 
� Add a social skills group. 
� Combine or align academic and behavioral supports. 
� Convene a functional behavior assessment team to determine the function of the behavior. 
� Use group contingencies to promote on-task, appropriate behavior. 
� Use peer support to model and encourage desired behavior. 
� _____________________________________________________________________________ 

Other 
� Change to an interventionist with more expertise, such as a reading specialist, behavior specialist, 

social worker, or special education teacher, depending on the student’s needs.  
� Change the intervention to better meet the individual needs. 
� _____________________________________________________________________________ 

*These areas also are important to consider for dosage.
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What Works Clearinghouse Resources
• What Works Clearinghouse

• https://ies.ed.gov/ncee/wwc/
• What Works Clearinghouse Practice Guides
• https://ies.ed.gov/ncee/wwc/PracticeGuides

• Associated WWC Resources for Educators
• https://ies.ed.gov/ncee/wwc/Resources/ResourcesForEducators

• Compiled WWC Practice Guides for Literacy Leaders
• https://leadforliteracy.org/briefs/practice-guides-literacy-

leaders
• Videos Showing Recommendations

• https://ies.ed.gov/ncee/edlabs/regions/southeast/plc.asp
• https://ies.ed.gov/ncee/edlabs/regions/southwest/plc.asp

Information and Briefs
MCPER 10 Keys

• Vocabulary
• https://meadowscenter.org/files/r

esources/10Key_Vocabulary_WEB.
pdf

• Reading Comprehension
• https://meadowscenter.org/files/r

esources/10Keys_Reading_Web_R
evised.pdf

National Center on Improving 
Literacy 

• Implementation Toolkits
• https://improvingliteracy.org/kit

• Improving Literacy Briefs
• https://improvingliteracy.org/brief

https://ies.ed.gov/ncee/wwc/
https://ies.ed.gov/ncee/wwc/PracticeGuides
https://ies.ed.gov/ncee/wwc/Resources/ResourcesForEducators
https://leadforliteracy.org/briefs/practice-guides-literacy-leaders
https://ies.ed.gov/ncee/edlabs/regions/southeast/plc.asp
https://ies.ed.gov/ncee/edlabs/regions/southwest/plc.asp
https://meadowscenter.org/files/resources/10Key_Vocabulary_WEB.pdf
https://meadowscenter.org/files/resources/10Keys_Reading_Web_Revised.pdf
https://improvingliteracy.org/kit
https://improvingliteracy.org/brief


Student Activities and Lessons

Florida Center for Reading 
Research
• Student center activities

• https://www.fcrr.org/student-
center-activities

Project ELITE
• https://elitetexas.org/

34

Distance Learning Resources
Priority Instructional Content University of Florida Literacy Institute

https://achievethecore.org/content/upload/2020-
21%20Priority%20Instructional%20Content%20in%20ELA
%20Literacy%20and%20Mathematics_June%202020.pdf

https://education.ufl.edu/ufli/virtual-
teaching/main/

https://www.fcrr.org/student-center-activities
https://elitetexas.org/
https://achievethecore.org/content/upload/2020-21%20Priority%20Instructional%20Content%20in%20ELA%20Literacy%20and%20Mathematics_June%202020.pdf
https://education.ufl.edu/ufli/virtual-teaching/main/


Walkthrough Tools

REL SE Principal Walkthrough Tool
• https://ies.ed.gov/ncee/edlabs/r

egions/southeast/inc/docs/Scho
ol_Leaders_Literacy_Walkthroug
h_Kindergarten_First_Second_a
nd_Third_Grades.pdf

RESET Rubrics
• https://www.boisestate.edu/edu

cation-reset/rubrics/

38

Intervention and Intensive Intervention

MCPER 10 Key Reading Interventions 
Document
• https://meadowscenter.org/files

/resources/10Key_ReadingInterv
ention_WEB-Rev2.pdf

NCII Literacy Resources
• https://intensiveintervention.org

/intervention-resources/literacy-
strategies

48

https://ies.ed.gov/ncee/edlabs/regions/southeast/inc/docs/School_Leaders_Literacy_Walkthrough_Kindergarten_First_Second_and_Third_Grades.pdf
https://www.boisestate.edu/education-reset/rubrics/
https://meadowscenter.org/files/resources/10Key_ReadingIntervention_WEB-Rev2.pdf
https://intensiveintervention.org/intervention-resources/literacy-strategies
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